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: to expand on and connect Eweling’s -
John's vilci;igitPaTcli(is elalforation comes from the Persp:fﬁﬁge“%
to a cultural € anorthern traditional dance.r, a research officer WOrkinOf
Mohawlf I?‘%ﬁ' research center in a university enVirOnment, = ﬁnangm
an Aborlgmdent In many instances our shared song has haks diShy a
doctgral Stﬁ htl); off-beat, not so much a convergence of thinl: an
monious, sf%ualism, certainly existing in parallel, but periodiCaH§ dsia
reﬂefhonto lace of common understanding born of reciprocity, con-
verging ah:rgd song casts light on the disconnection between what
por(t)sutrosbe important in the experieniie oj reseaI:ch aSSiStantShjpS 211;.
Aships) in graduate education and the (\izeA ;XPG_IIEn celofiod pi
student engaged in both mainstream an erglflal research, 1t is g
disconnection, between what graduate education is and what gradidls
education needs to be,

nd Skﬂ1~se i
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a

that is crucial to maintaining a continuum ol
novation that is fundamental to the ever-expanding knowledge-bageq
economy and, of course, the sgciety of Canada.

Writing on this same subject David Naylor (2007), President of the
University of Toronto, believes:

We can’t achieve the necessary expansion in graduate education without a serious
rethinking of how we organize and diversify our institutions of higher education ona
regional and provincial level. Canada needs graduate-intensive universities educating a

talented global citizenry. (p. A23)
Our song offers a possibility of how RAships, this critical element of learn-
ing, might be organized around an Aboriginal-informed experience.

Ewelina’s Call
As I reflected on my Polish and Canadian education experience, at a
certain point my frustration became determination and gave me strength
to continue. I believe that my perspective is somehow unique. [am able t'o
interpret educational research and RAships through two diverse epistemic
lenses. Having come from a pedantic, teacher-centered, male-dominated
society to a Western society that purports to value critical thinking, col-
laborative knowledge-building, all the capacities and abilities that ar€
necessary for a knowledge-based economy, also makes my perspective
holistic.
Tam an immigrant and a mother of a daughter who is now 12 years old.
! came to Canada 11 years ago from Poland. My Polish education bege
undgr d communist political system and continued under a postcort
mu?;ft political System as the Soviet Union began to crumble.
Pol ang, %)S;Em;ft 80Venment came to power after World
and freedom tc;g ex € communist epoch (1945-1989), democracy,
pressideas and personality were very much supp
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1980 the Solidarity movement emerged from, g Hodsgp
’ complete restructuring of the olq centralizeg
q mand for demgcracy, personal freedom,
methods and curricula, and other changes
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System,
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'd demaneg
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tion of teachin,

tem. ; Educaﬁoml Sys-
There were no major changes until the fa] of g,

989, In this postcommunist environment, ¢ communist syster i

: fund,
tion began to unfold.. Ma]OI' I‘eformS inVOlvgda;;Zlfltal Changes to educa-
school structure, curricula, and evaluation, Althoug;)lulnd
Wwas

. me, I can vaguely recall the TV coverage
gm the politics of the day. Irecall the ingte;s‘i‘fyli’nﬁ;r;t? a:Ivl}illo Protected me
hopefulness as people Walted for change to happen, Y and the quiet

My scholastic experience began in 1979 under 5 strict :
tem. As a young student, [ had little awareness of the p oﬁﬁi‘;lmmumst sys-
offect on my education. This analysis and understandj_ng camesystem orits
Jater when I recognized thatIwas not allowed to express divﬂma’;}' years
or opinions freely. The student-teacher relationship was baid? bdl;f:
input of indisputable information, approved by the state and reinforzned by
the threat of corporal punishment. Critical thinking or innovative ideas
were never encouraged in the classrooms of my childhood.

Like all governments, the communist and postcommunist regimes
used the educational system to maintain power by instilling their values
and beliefs in the next generation of citizens, and they knew that the only
way to achieve this was to educate the people (the leadership and the
workers) in their approved ideology. This translated into authoritatively
set ideals and norms that were instilled in all educational institutions.

Welcome to Canada
At the age of 23, with a 1-year-old child, I arrived in Canada, where my
educational journey in a new tradition began. I realized later that the
transition from one educational tradition to anothet;1 W”Vf!‘)'m‘:ky‘

My Canadian learning experience began wi : ;
Language (ESL) classes. T}g1e classes included learnersﬁommynﬁdﬁ
and we were all determined to learn the new language- Itwaspmwa and
subtle submersion into the new system because:OUE

capacities were not judged or graded. s in order
After a year of EZ‘}L classes, I decided to Cqﬂiplete ? cf)gswgegm this
to receive an Ontario Secondary School D‘efé on;:rdsll Jand. I was sur-
experience, I realized that I had tﬂ‘ll'}’ ent'eﬂrl thi:n W educaﬁonfﬁdiﬁ‘m’ ‘
founded by students who were famihar v?]t Jike an outsider. I did not feel
for the most part younger thanme, ancflalctethatl could not fluently EXPress
Part of Canadian educ.ation at au:g‘: llenging: home. I [had
my thoughts made this experienc dda me feel 2 i
History classes based on facts at Jucational syste LA

learned anything under the Polish € 231
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orize dates, facts, and even s_t_ories With ease

hand, in classes that prqmo_ted group act}VItles, collabotativ‘eon the
O Tt truction, critical thinking, and shnrmg Personal ey St
ledge ConISn these environments the expressions on My classmeag ences, I
was 'IOStH to erode whatever was left of my self-esteemn_ It seemedes faceg
continued d to express myself, the more humiliated and alienateda e
harder I tersleThe language barrier and the differences between Uelt

4 the Canadian education systems seerned impossible to oy el'C(:I?nPoh'sh
an Thinking about those times now, I realize that this wag the stage s\;h
€n

3 eal culture shock. These were dark times of feel;
Ileizpae;l; r;fg;ezess. I wanted to run away, just drop thoge ﬁn 5P _OaW.er.
classes and run, run somewhere where peop le' kney MY strengg o
Horsman (1999) reflects precisely my stru$gle d}n-mg fhose fimes PRCLg
feelings become too much, many learners leavef’ €motionally oy j, el
of attention. They are no longer present to Iearn (p- 185). Yet knew fing
completing those courses was my only way into the University, Wwhich
promised a brighter future. That is thg only reason I stayed. "
Nonetheless, I completed the required credits and obtained an 0ssp
After that I began my undergraduate studies. Finally, after 4 long time 1
saw the brightness. For the first time I felt satisfied. | felt that a]1 tho;e
painful moments had been worth it, and now I could collect the fruits of
my persistence and effort. I hoped that from now on everything woylq be
less problematic. Yet the challenging journey only continued. . . w

tion. I could mem

my class

Higher Education e

My first not-too-clever move was the selection of courses. I decided to take
a psychology degree because of my future plans to become a psychologist.
In addition, I took two Italian classes. I spoke Italian before I enrolled in
those classes and hoped that they would ameliorate the anticipated pres-
sures from the English-speaking classes. Psychology class was a
nightmare. I probably understood 20% of what was covered during the
lectures, and the rest was endless reading at home. Seminars were even
more frustrating. Not only did I struggle with the language, but I also
continued to find difficult the collaborative discussion, group activities,
critical thinking, collaborative knowledge construction, sharing personal
expc_eriences, and innovative thinking that were encouraged during the
seminars. Iwas becoming better with English, but critical thinking wasnot
a familiar concept to me. In my Polish education it was enough to learn
what the teacherg were saying. I did not have to question their knowledge
or the facts they provided, just accept them as they were presented
without further Investigation, e
- P voed psychology with a D, but it felt like an A. In the ofhef Cfuli:;
uccessful. However, I diq change my major from psychO t

to classics and Tt ' rea
e alian. I realized that psychology was out of my -
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Becoming a Researcher g , i

ith the encouragement of a good friend, : i
gftlre for Adult Education and Communityl oudecxd! edf tg va the
University. She always. spoke so highly about the Caw:zm M“ Brock
working there that I decided to be a partofit’,. - " WtiSEbeopie «

At that time the Center was running a program
the research skills of newcomers to Canada. Here [
what research meant. I attended many workshops
leadership, and other aspects of academic life. | re,
cate as an RA. This experience motivated me to conf
education. In 2005 I applied and was 2
Organizational and Administrative Studies in
SItY. i
tyAs time went by, I discovered a
critical thinking, discussion, group activi
my own ideas. Unlike in my earlier P
stand what the common saying Nothing
the possibility for possibilities, for my oy
discovery. Furthermore, I gradually
adapt continually to a changing educ

Meeting Aboriginal Peoples for the First
Located next to the above-mentioned
for Aboriginal Research and Educal
Aboriginal people and for the first tin
Canadian history as well as a differe
educational realities. After som

Values conflicted with mainstream
hours listening to and reading abo
in Canadian education. Initially I
thought that only immigrants hau"n '
return to expand on the ﬁISten
below,
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Graduate Work

raduate student, I have Worked

oment I became a g ' : ougy

FrO,m thiim artments at Brock University. Thr ough these experience
e ?S)M my understanding of the research process. J )¢, honeq S I
o m}frekms' Gradually I also began to question some aSpects f reny
researc ses and their contribution to my development a5 4 researcher Fse
have come to realize that knowledge generation i NOt the g or
as d

yet for a long time I have fe[t like i Sult
Ow

experienc

xample, [
Sf ong person’s effort. And

inci hers.
i ind the principal resea‘rc |
lurﬁga?gzh;nperceged the position of RA as a practica] )

> as well as faculty members, T believeq
experlznféoer If;:;:gt; projects would develop valuable resiizfrsﬁllr
atil St;ulil participate in research presentations and Publicationg as a regy)
g?thceir efforts. In exchange, the Principal researche.r would secype th:
services of dedicated students (Strike et al., 2002). W1t}_1 time, [ began ¢,
realize that the relationship between researcher and RA 1S not alWays such
a fair collaboration. s

My first projects involvec'i fasks such as .photocopymg, data ep ;s
literature reviews, and transcnbmg. It was qbv10us tome that I haq to start
somewhere, and with no previous experience I wogld not engage i
analysis or interpretation of data. In}tlally I was happy Just to be involyeq
in the project and have an opportunity to become a competent RA .

The next projects allowed me to be more fully engaged in the research
process. I was helping with collecting data, entering data, coding, repre-
senting data visually, and statistical analysis. I was leaming new skills, byt
something was still missing. I did not feel a part of the team. It was clearly
time for reflection,

I realized that although I was engaged in a large part of the project, I
Wwas never engaged in the final stage. I was hired, I did my share of work,
and then T was gone. Sometimes | was interested in how the project would
proceed. I wanted to read the final paper or report. I also wanted to be
recognized for my efforts,

Clearly my RAships generated a broad spectrum of competences
whgre one task is not equivalent to the other. Conducting literature
reviews and Photocopying Twould categorize as minor assignments; how-
EVer, creating annotateq bibh'ographies or statistical analysis or report-
WIItng requires higher leve] of skil] and would seem to deserve a higher
level of Tecognition, Ope might think that ownership and authorsl"llp

zlpoﬁi?fhidﬁiuaéﬁ’oa;inm%ledged and shared according to theS ;i’;z;%
authorship are (;fte rb' 2 y'/ begedion VARSI Own?rdividual
EXPectations of he i - . 10TMal arrangements and the in ibilities
and contributionsiplzgn ) mVestlgator‘, Reflecting on my ! - ize
T i 0 owlgdge generation, I did not feel fairly recognt
years working as an RA_
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Generally I was thrown into the
support. Learning was noy 8raduay,
hotocopying to staﬁshcal analysjg.

analysis coupled with the lack of try; Miliarig, Wig\ o
than I was contracted to g, Little e f ;

abilities to develop the necessary skilj Tﬁ Was offerg o
and because of the time constrajng there yrge 50 8oup Of reseqy
for going beyond the actya duties of the f’sb e ti i
about the entire project, | often felt that 10 2 '
context in which the research, existed, anq IwWas disc Ptopy
influenced my development as aresearcher onder hoy m, e

knowledge-based Canadian economy.

The pressures of contemporary global economics have relentlessly
reshaped the Canadian €conomy over the last 30 years. As industry and
manufacturing continue to move to developing nations in the never-en-
ding search for the competitive edge, Canada has increasingly shifted into
a knowledge-based economy where innovation is king. A recent report
from the Conference Board of Canada (2006) sees innovation as the central
component of not only business and industry, but all levels of the society.
[Innovation] is also critical to environmental protection, to a high-performing education
System, to a well-functioning system of health promotion, disease prevention and health
care, and to an inclusive society. Without innovation, all these systems stagnate and
Canada’s performance deteriorates in comparison with that of its peers. (p. 2)

Yet the importance of innovation to economic productllt:'l;)’ 003611%::;:1
brosperity is not reflected in Canac?a.’s Performance. g
ranked 14th of 17 countries, firmly positioning the countcriywould have us
(Conference Board of Canada). The Conference Boar ued economic

41 bured een contin o
believe that the only mitigating factor bf“:a acity to be innovative in
Prosperity and the need to expand the nation's cap

t
; dant and low-cos
the knowledge-based economy is Ca_md‘; Ze: : l:;; a resowcesmed
Natural resources and the ever-expanding

i lains
ucts partially e,),(p
Wworld. “Canada’s reliance on natural resource ptggaﬁver; sl B
why éanada derives less of its revenues from inn oducts
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u;zivers{tzesgj r{;’ da’s ability to innovate dtg)enc(iis On'hlg]:'.[ly edy
EXP;II;dLZI%d according to the Conference Board, universitjes ar
PEIR : ;
Jynchpin. g Jationship between investments in educaﬁon
; t relatio : s educy.

There 1§ad:;:3: and economic growth.. A recent' multl-country Stufja
o) at‘.Latu'lfnzhe ;aﬁonal average eduC"",h(,)nal aﬁament level Were in}j
S 1ne year, aggregate productiviiymnied rCreaseibysN
creased by O this would be the equivalent of adding more than ggo

/ m
{:}_’55){1 St :Cci;(; dZ 's GDP. Similarly, research suggests that a 1% increage in

numeracy and literafqé skjlilsa 13%%56 )to a 1.5% permanent increase jn GDp
anada, :
(COf?feF;rge Bt(ﬁ;d:ssociaﬁon of Universities and Colleges of Canah
o 056151111111(5 thhe importance of.investing.in uruversi.ty research to the ¢ Ft
fion of new knowledge and increases in prodgchwty. Recognjzing this
connection between higher edu(':aponal achievement and economic
growth, business has invested $5 b111.1on, gnd the feder.al government hag
invested a further $2.6 billion in university research in 2006 alope. This
investment not only generates new knowledge, but also provides the
impetus for the next generation of Canadian researchers to hone their

talents and skills.

Cated

€ the

Social Sciences and Humanities Research Council
The connection between scientific research conducted at universities, the
application of new knowledge, and a thriving economy is well under-
stood. Less appreciated is the connection between social science and
humanities research conducted in universities and the continuation of a
thriving Canadian society. Research in the social sciences and humanities
plays an important and measurable role in shaping the social fabric of
Canada by clarifying the economics that underlie social /cultural realities
like homelessness, Immigration, Aboriginal issues, and literacy skills by
enhancing discourse about these issues and proposing alternatives to
these social realities,
The chial Sciences and Humanities Research Council (SSHRC, 2005)
hag rep051t.1'()'ned itself from a research council to a knowledge council
E?ffe??\s’iws'l(;? istnot only an exercise in the subtleties of semantics, bu;
knOWIedge-base? strateg{c slpft that parallels the ongoing eXPr?mSl(’nﬂ::e
application of reseaerf:znt(})lmlcs s and. an moicase - ct
Sim S % atdemonstrates g “deeper concern for the }mPa
it 'Outputs’”p( a;t and oftgn underv.alued social, economic, al;d
emphasis o inteFrti‘ )- ‘?/nh this strategic shift comes an mcreaéve
Methodologies thay en e S sulinational Seamsy 2lisg ife
enterprise, an emphaSigage communities as active partners in the reSeHathe
Increased gnq Iapid i buﬂ,dmg research capacities, and most of all
mobilization of knowledge to strengthen the 50614
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ric of Canada. These factorg peg;
lfi]; b d.evelop S Ve Centralil ‘::)) l:ﬁee mbed,ded 3 New pr,
University Rese'a}rch Alliance (CURA) in 1creatlon S o miamm"
Aboriginal-specific programming i 5o tanars g
Aboriginal Peop_les '(MCNaughton & Rock, 2 003311 extensiye dizloge n of

professors williIniCreasinglydfidigs cﬂanen)'.lnthlsscenario, hivens
palance between teaching, research, and Servicgmg 0 Maingain, g ﬁnz
ing focus of the Canadian Professorate, Sandy I;l wnung about thig gpse,
tant professor at the University of Manitobg ag:ilco}qs (m’mmis-
conditioned to believe that to be successful in S, “We have 4 been
must take a backseat to.rescarolf(phmi e et S S
engaging in research increases in Canadian UniVere tive

potentially have less time to teach; byt P—" cali;itti;sé yﬁf‘f&s il
£ y have

ation’s ability to innovate. These added ressures wi
new skills, or the expanded engagemenr: of un;:rg;ldiiia::dnew :lools,
students. Most important, this new landscape will demand angra -
new philosophical understanding, but first it js necessary to m?ke th
existing philosophy clear. s
In a recent article that reviewed the relationships between graduate
education and innovation, University of Toronto President David Naylor
(2007) wrote “We urgently need to drive up our output of master’s and
PhD graduates to catalyze the growth of our knowledge-based industries”
(p- A23). Naylor’s article is a tacit example of the unspoken acceptance of
university culture as it pertains to graduate education that appears to be so
out of sync with the needs of innovation. What Naylor fails to recognize is
that innovation, the central pole that supports knowledge-based econom-
ics, is not just a quantity issue, but also a quality issue. Graduating more
master’s and doctoral candidates without the necessary skills and at-
titudes to flourish in a continual state of innovation is not tl}e answer.
Convergent forces are significantly reshaping the social science re-

this is especially important be-
search landscape, and I would add that this is esp hersymust traverse,

cause this is the landscape that these future researc f researchers must
exist on, work on, and from which the next generatlonlo ?xea e and their
emerge. Appreciating the rudiments of th_15 emergencfh:: thatgnhance our
interplay can assist in developing alternative approae to rethink graduate
ability to flourish in this new landscape. If we arand ways of RAships
education, we must also rethink the.: role, ezp‘::elsr;f;port the requirements
and identify alternative philosophies K5

of the evolving research landscape.

Ewelina’s Call: Experie

I promised in a section above o ef;’
tesearch and the effect that this &P

o h
ncingAborzgmal Researc A

turn to My experience A
erience had on me a$
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I was involved i ;
cher. Over the past year In an excitj
tr;rssi;h the TCARE that allowed me not only to acquire nlet::g Projecy
skills, but also to grow as a graduate student and future reski Ii‘eseal-ch
project was different because 1t aﬂqwed me fo engage in a] aspecter. 5
research process from project design to publication. I wag S of th,
research community recognized for all my contributions, Fupr ?ﬁt of the
researchers went far beyond the actual project, providing valyap, SImorg,
ledge related to other aspects of academic life. able knoy,.
[t was an empowering cross-cultural experience where [ de
understanding of Aborigipal histories, cultures, and cont empogpened m
ional realities. By participating and observing Aborigina] re Ty eduyca.
proaches and methods, I understood the struggles between 0 Search zp.
Aboriginal peoples in mainstream education and research: b € valyeg of
portant, I felt connected to the entire project. /Outimpsy im-
During this pr‘ojectI had an opportunity to be engaged in th
Jection and experience an Aboriginal focus group. I use this e data-co].
the purpose'of clarity for broad readership. In reality it ;xpl'ession for
circle gathering of a dynamic group of knowledgeable pe as a friend]y
participate in and contribute to knowledge creation People ready ¢,
Tﬁe entire gxperience was about well-being. In fact
attention was given to the research environment. The ch, ° great deal of
tion for the research project was close to the land inOICe of the Joca-
favorabl.e to relaxation and reflection. Feeling comfortabl A
was an important element for knowledge creation. It j € and welcomed
restraints, but about getting the most out of a res-e 15h not about time
giving those participating in the LA arch experience by
searched—an envi oth researcher
o Illro;ment that encourages their ideas S and re-
e researched and the research ;
; TS ers talk vy
the project by sharing life stories and connectj;d beyond the limitation of
opened doors to the future and g on a personal level that
Bt created opportuniti
1es to collaborate out-

Cana

mvolvement in the i
ther: )
of ceremonj athering added a unique dij i
Ulien es,sharing qreaﬁon s an?i e dlfnensmn; the performance
e feven B Sl 2 ever-present humor made this
'L sate, even thg '
jtthe 31t1re community lliTgohnI1 atrtn not Aboriginal yet I felt that I wa t of
o : e / s part o
i t;zk ;r()?girt from my feljoyy r:g?:r}zf; ened I knew I could talk about
. Ctidh ers.
PIESeNiation of the g go- o pnowledge collection to evaluation and
8s, we had weekly meetings thgt A uatﬁ; ?n t
: we would star
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1d freel
where we wou y share ol
: e
around ttl'l:aeni(ae]ﬁef:orrhe VC.)ICeS of all Vavilrthoughtsl and %
always il & ; tour Input ang encoe hear recc(,m ¢
dlversﬂ)"d £ rength. We shinges Uraged ¢, 5 Specteq,
and'out 10045, SVETyONSimads i CHE kﬂowledI;ress OUr ideas, (3,
Ject hap (s our i
en. €Xpe

and we collected satisfaction tq p
geth
S altl lCOllat.)orated and were a:;r ; Although eacf: Wotked togeth:Sr'
was a g1r<eab etarlrung Process where W:re of each :f US had yarjeq
el ta; ?t fli " laks o had a chance to beco 55 leamedcon.hﬂ’“ﬁons. It
R 9 elt e moTeiiieiey ™€ familiar yyigh o L FOM Our
oal, loo u}:g in thfe same direction aﬁd e,bef:ame ki Other aspects -
Throughout this project I un i Singing the sam Y with 5 common
a collaborative research cormnunif;OOd e N
and the jm,

po

researcher investing time to et
otivate the
f

As my research skills i
S Improved i
i proved, so did i
conduct research on my own, My exPerieI:c}; Czlniliengi and ability to
: O diverse cultural

ence as a

developmegrfta ?;att}? student RA and how it might be shifted to beneit
shout atrE A € next generation of researchers, Not only did I je:m
o ;es, but I also learned about myself. I was eager to learn
their time to e% tnous people, and I felt that others were willing to invest
U Hg IO know me. At the Tecumseh Centre I felt safe and
R, m‘ ere brol‘<e out of my shell. I was encouraged to talk and
s loy past experiences. I felt safe enough to talk about experiences
Y n}% time had been locked deep inside me. It was a liberating
LS Wwhere step by step I put toget_her all the puzzle pieces of my

ucation and was able to see the entire picture.

John Calls Back: Aboriginal Approaches to Research
y Indigenous

ch i If’roces's of learning to adopt and enact what are essentiafll

this territor y, now known as Ontario, such as collaborative knowledge

COITStruCﬁOn/ critical thinking, cooperating in a group context, a.nd the

Vahdity of her personal experience were hard-won skills for Ewelina be-
ause those ideals contrast sO

cause she came to them later in life and bec
289
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ion. It is through this unique pj_a.:

ish education. : ! : eibicenis (ol
11'111a experienced a third Native epistemic 4 dition tI}r\uC

that Ewe research framework that enacted exactly whit at
the university but was not reflected in Much of ihe
€r

sharply with her Pol

i t
yiewpoll! '
created the supportive

had learned t0 value in =
ships. : .on in this particular one el o |
RAEWEHM,S fhnm‘zgs;ﬁiyu:)f Indl'I;':enous traditif’ns and knowltl;dgéoijlfct
demonstrates Tts in the enhanced skills and atti tu s - e :
o o th{itresli many ways Ewelina’s immersion in an Aboriging) rv e
to innovaUODl;nify is reminiscent of a comm uni otsni borgin in&
sear,d.1 COTE:Hn of singing. To achieve the primary goal of e lika
e v traditional singers must balance a multitude of inﬂuences
e e sonalities, the integrity of the words or chant, a defineq tune.
dlversiep;f song, a consistent beat, and keeping a responsiye eye on the
glaiﬁgs' Similarly, Aboriginal researcher.S quaged m researching through
culture balance an endless stream of Similer varlables e i
balance is achieved all sing with OnEMOIce: ;

[ Jmnipre 0 Abor iginal r esearCh_ 15 ?0 loC_ate the entirety
of the project in a community where the artificial hierarchjes sy
dominate the current landscape between the researcher, or the RA, o the
participant are minimized through the careful construction of a holistjc
working and living environment. This community construct cannot occyr
without recognition of the spiritual imperative, and in our understanding,
this spiritual imperative is expressed through ceremony that precedes all.

aspects of the project, but the spiritual imperative is also expressed in
other ways.

In support of our spiritual capabilities, the process of “giving the voice” is sacred work and
as such, promotes the full expression of ourselves as spiritual beings. It connects as to our
humanity a sacredness; it grounds and centres us to our own power. (Horsman, 1999, p.
212)

There is also the understanding that mutual kindness to all in the
community has the effect of elevating the spirit of all. As our individual
and collective spiritual integrity is strengthened, the all-too-familiar
FLVislons inithe hierarchy become thinner, more voices are heard, and a
community dedicated to the possibility of hopeful change radiates from
Wlﬁhm the project. It is 4 community that demonstrably acknowledges all
lvf:h (z:ce-t?i-face meetings, research weekends, or in text by recognizing all
; nﬂ)}jazncsrlpated b){ name. These demonstrations of civility, of respt?ct, are
dominant :ﬁl,c;i-tm Aborigina] traditions, but rarely visible in th;
My that oo .11 Y research culture, The unspoken and anecogmze

Prevails contends that research and the realization of (new)

owledge s g :
mvesﬁga‘for‘ Mehow the sole and exclusive creation of the primary
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Jipeness of Research Assistantship
i

Effee

is Aboriginal research Faali
3 OrlFg;ptualiza’cion of time as ap, ?Tlll\tl}:?s:i(es on
fme to share knowledge tha¢ Might se
some, time to play toglether, time to o m extraneg
ether, a communa research R
the intellectt(;al re}z:htles of all. , physical, s Breater
Only under this carefy]] o
enhanc)e’ all their soft skj]]s,_y CﬁgsC;TIUCtgd framey oy N RAs egiy
puilding, collaborative attitudes, commupnj & COllab?raﬁVe knowleq P
damental (0 in0vation. T hear in o of . TECViy—trg e
decontextualized series of RAship activities ilh;a s story the
human needs. t actured,

The Nature of Resistance

Resisting the inclusion of Aborigina] ;

an environment that is mminm?mggzemﬁmmm
university that are rooted in the Europe

continue to dominate and define umse:sr;t)}:’ azttx’ltﬁlr?t -II;SBPO ltm,_ ttlat
pushes the human need to situate experience in a greater context to thz
margins of the environment in the interests of time, the centralization of
power and control, or cost-effectiveness, As a result, the horizons of re-
search relationships are extremely shortened, which further reinforces the
myth of the benefit of compartmentalization in the monodisciplined uni-
versity that negates the complexity of all human reality. As a result,
diverse research teams that work across disciplines and/or faculties to
bring the power of research to bear on the human condition become the
exception rather then the rule.

Ewelina’s Call—Conclusion :

Does the predominant approach to RAships in gaduate edu.catlm dﬂ_'el'
op the necessary skills and attitudes that are critical toa 1:ap1dly e"°l“;§
research landscape? My experience indic‘ates that -bm%
Aboriginal approach to RAships with mainstream ideas
this emergent landscape. ; ing key ele-

The Cf(;)nference B(I))ard of Canada (2096) lists the fo%?;:,m kiow{edge
ments of the innovation framework: Creahodn () diffusion (sharing know-
or significantly improving existing knOWIeh.Ee nowledge for a specific
ledge), transformation (adopting or adap. vgalue from trmfome@?n %
Purpose), value (creating social or Geonany the overarching conditions
used knowledge), and environment (fosizril;ﬁract witheach ot‘her alfif a::
that influence innovation). These elemende that has the poten b
Most effective when appr0<’>IChed nsa

some, but not all aspects of RAShIP:
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research environmen(;c that Lexperi Encedli
urce of talent and insight that contrj i

considered znezgﬁallé: [S)(r)ings diverse strengths or values to tﬁ):;zst: the
research, an Also, the real benefits of shaping RAships along N arch
cof‘m;n;gaition; address the whole individual. Valuing and inclu%ial
fililv:ge voices, where mentoring 1S ever.-preant, groun ding st
community 1S paramount, as are the spn}r:tua , émotional, physj caliiang
intellectual needs of graduate students that aire addressed in a o
safe, and respectful enviror.lment.. There a;e. also the P?ofessional aSpira:
tions of RAs to consider.mcludmg the fair recognition and I e
edgment of the collaborgtlon between researcher and the RA, iIICluding

opportunities to co-publish and co-present.

The ever-increasing ascendancy of a knowledge-based economy ang 4
on a state of continual innovation is hevi A

society that relies )
ty 1 continue to remake the research landscape

Canada, and this reality wil . .
This inevitability brings into question the effectiveness of RAships and the

effectiveness of new researchers to traverse the ground of this new
economy. New approaches that ma>dmize the experience of graduate
RAships around this emergent reality may well emerge from a fusion of
the dominant approach and a more ancient understanding that comes out

of Aboriginal cultures and traditions.
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